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Year 4 – 5 Summer Holiday Home Learning: English Grammar, Punctuation & Spelling 

 

Dear Parents/Carers, 

Enclosed is a summer learning pack to support your child in consolidating key spellings and learning from the year 4 

English Grammar, Punctuation and Spelling curriculum. They will develop and build on these skills in year 5. 

Over the course of the six-week period, they will have the opportunity to do at least two tasks per week: one 

spelling task and one grammar task as well as continuing to learn key spellings on a regular basis. 

 

 

 

 

 

 

 

 

1. Year 4 and 5 Spelling Lists 
Please ensure your child knows how to spell all the key words for year 4. Then move on to the year 

5 key words. Remember to focus on a small group of words at a time and to use a range of spelling 

strategies to make learning easier and fun.  Don’t forget to revise the trickier words! 

EXTENSION IDEAS:  

• Use the word in a sentence that shows what the word means. 

• Choose 5 words and try to write a paragraph using them that makes sense. 

• Write a story using as many of the words as you can. 

Contents 

1. Year 4 and 5 Spelling Lists 

2. Spelling Strategies 

3. Grammar Activities x 6 

4. Spelling Activities x 6 

 



2 
 
 

 

 

2. Spelling Strategies 

Here are some spelling strategies which your child may have learnt in year 4. Try each one and see which ones work 

best for your child.  

 

 
 

Look, say, 

cover, 

write, 

check 

 

This is probably the most common strategy used to learn spellings. 

Look: first look at the whole word carefully and if there is one part of the word that 

is difficult, look at that part in more detail. 

Say: say the word as you look at it, using different ways of pronouncing it if that will 

make it more memorable. 

Cover: cover the word. 

Write: write the word from memory, saying the word as you do so. 

Check: Have you got it right? If yes, try writing it again and again! If not, start again – 

look, say, cover, write, check. 

 

 
Trace, copy 

and 
replicate 
(and then 

check) 

 

This is a similar learning process to ‘look, say, cover, write, check’ but is about 

developing automaticity and muscle memory. 

Write the word out on a sheet of paper ensuring that it is spelt correctly, and it is 

large enough to trace over. Trace over the word and say it at the same time. Move 

next to the word you have just written and write it out as you say it. Turn the page 

over and write the word as you say it, and then check that you have spelt it 

correctly. 

If this is easy, do the same process for two different words at the same time. Once 

you have written all your words this way and feel confident, miss out the tracing and 

copying or the tracing alone and just write the words. 

Segmentati

on 

strategy 

 

The splitting of a word into its constituent phonemes in the correct order to 

support spelling. 

 
Quickwrit
e 

 

Writing the words linked to the teaching focus with speed and fluency. The aim 

is to write as many words as possible within a time constraint. 

Pupils can write words provided by the teacher or generate their own examples. 

For example, in two minutes write as many words as possible with the /iː/ 

phoneme. 

This can be turned into a variety of competitive games including working in teams 

and developing relay race approaches. 

Drawing 

around the 

word to 

show the 

shape 

 

Draw around the words making a clear distinction in size where there are ascenders 

and descenders. Look carefully at the shape of the word and the letters in each box. 

Now try to write the word making sure that you get the same shape. 
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Drawing an image 

around the word 

 

This strategy is all about making a word memorable. It links to meaning in 

order to try to make the spelling noticeable.  
 

 
 
 
 
 
 
 
 
You can’t use this method as your main method of learning spellings, but it 

might work on those that are just a little more difficult to remember. 

 

Words without 

vowels 

 

This strategy is useful where the vowel choices are the challenge in the words. 

Write the words without the vowels and pupils have to choose the correct 

grapheme to put in the space. For example, for the word field: 

 
 
 
 

Pyramid words 

 

This method of learning words forces you to think of each letter separately. 
 

 

You can then reverse the process so that you end up with a diamond. 

 
 

Other strategies 

 

Other methods can include: 
 

• Rainbow writing. Using coloured pencils in different ways can help to make 

parts of words memorable. You could highlight the tricky part s of the word 

or write the tricky part in a different colour. You could also write each letter 

in a different colour, or write the word in red, then overlay in orange, yellow 

and so on. 
 

• Making up memorable ‘silly sentences’ containing the word 

• Saying the word in a funny way – for example, pronouncing the ‘silent’ 

letters in a word 

• Clapping and counting to identify the syllables in a word. 
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Grammar 1 - Pronouns 

Pronouns are used in a sentence in place of a noun (object, person, idea etc). They help 
avoid repetition and make your meaning clearer to the reader. 
 
Can you remember which words are pronouns? 
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Grammar 1 – Pronouns  
PRONOUNS: Look at the sentence below: 

The dog ate the food because the dog was hungry. Feeling tired, the dog 
then went to lie down in the dog’s bed. 

 
The noun phrase ‘the dog’ has been used too many times so the sentence doesn’t 
sound right. Once the reader knows who we are talking about, we can replace some of 
the nouns with pronouns to avoid repetition.  For example: 

The dog ate the food because he was hungry. Feeling tired, he then went to lie down 
in his bed. 

 
 
Task: Underline the repeated noun or noun phrase in each sentence, and then replace it 
with a 
pronoun to avoid repetition. 

 

1. Jessica was running late for school so Jessica went on Jessica’s bike to get there on time. 
 
 
 
 

 
2. The mouse was foraging for food when the mouse saw a fox. The mouse then rushed into 

the mouse’s hole before the mouse was caught. 

 

 
 
 
 

 

 

 
3. The lion shook the lion’s mane as the lion walked along the rock. 
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4. Jack and Jill went up the hill with Jack and Jill’s pail to fetch some water. Jack and Jill’s mum 

and had sent Jack and Jill because she needed water to cook with. 

 

 
 
 
 

 
5. “This was John’s house before John moved. However, John has left some of his things here, 

which John will pick up. That’s John’s chair and those are John’s CDs,” said the estate agent. 

 
 
 
 
 
 
 
 
 

Answers: Grammar Boy’s Pronoun Hunt 

Answers: Replace the noun 

1. Jessica was running late for school so she went on her 

bike to get there on time. 

2. The mouse was foraging for food when he/she saw a fox. 

He/ She/It rushed into his/her/its hole before he/she/it 

was caught. 

3. The lion shook his/her/its mane as he/she/it walked 

along the rock. 

4. Jack and Jill went up the hill with their pail of water. Their 

mum had sent them because she needed water to cook 

with. 

5.  “This was John’s house before he moved. However, he 

has left some of his things here, which he will pick up. 

That’s his chair and those are his CDs,” said the estate 

agent. 

1. I 2. he 3. his 4. ours 5. mine 6. yours 7. she 8. it 9. they 
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Grammar 2 - Fronted Adverbials 

A fronted adverbial is a word, phrase or clause at the beginning of a sentence that gives 
more details about the time, place, frequency, possibility or manner of the action in the 
main clause. We always use a comma after a fronted adverbial to demarcate it from the 
main clause. 

 
1. Can you place a comma after the fronted adverbial in these sentences? 

 
For example: 
After the storm, the people of the town cleared up the damage from the flooding. 

 

a) Baffled by the mathematical problem the professor felt frustrated. 

b) Under the bridge the misunderstood troll waited patiently for his goat friends. 

c) Once a year the people put on their costumes and partied at the carnival. 

d) Before the holidays the Y6 pupils had a farewell celebration at their junior school. 

e) Almost certainly Eva’s team would win the upcoming sports day. 

 

2. Now, can you spot all of the fronted adverbials in this extract? Underline them and add in 

commas in the appropriate places. 

 
Through the bushes Kian searched and searched. Under all of the rocks he hunted 
but he just couldn’t find the potion. He sat down with his head in his hands.    
Feeling depressed a drop of water rolled down his cheek. Kian reached up to 
dry      his eyes and realised the drop was not a tear.  Confused he looked up 
and saw exactly what he was looking for…the magical potion! It was 
dangling from a tree    in a potion bottle. Like a jack-in-the-box Kian leapt 
up and grabbed it. As Kian hurriedly ran back his feet hurt and his lungs felt 
like they might explode. Inside    his hands 
he held the one thing that could save 
everyone in his village. 
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3. Now, write two fronted adverbial sentences of your own, where the fronted adverbials 

describe the time and place of the action in your main clauses. 

time  
  

 
 

place  
  

 
 

 

Answers 

1. Can you place a comma after the fronted adverbial in these sentences? 

 

a) Baffled by the mathematical problem, the professor felt frustrated. 

b) Under the bridge, the misunderstood troll waited patiently for his goat friends. 

c) Once a year, the people put on their costumes and partied at the carnival. 

d) Before the holidays, the Y6 pupils had a farewell celebration at their junior school. 

e) Almost certainly, Eva’s team would win the upcoming sports day. 

 
 

2. Now, can you spot all of the fronted adverbials in this extract? Underline them and add in 

commas in the appropriate places. 

 
Through the bushes, Kian searched and searched. Under all of the rocks, he hunted 
but he just couldn’t find the potion. He sat down with his head in his hands. Feeling 
depressed, a drop of water rolled down his cheek. Kian reached up to dry his eyes 
and realised the drop was not a tear. Confused, he looked up and saw exactly what he 
was looking for…the magical potion! It was dangling from a tree in a potion bottle. 
Like a jack-in-the-box, Kian leapt up and grabbed it. As Kian hurriedly ran back, his 
feet hurt and his lungs felt like they might explode. Inside his hands, he held the one 
thing that could save everyone in his village. 
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Grammar 3 - Expanded Noun Phrases (1) 

 

An expanded noun phrase gives more detail or information about a noun in a simple noun phrase.  

This is usually done by adding adjectives to describe the noun in the noun phrase, for example: 

She walked through the dark, mysterious forest. 

In the example above, the expanded noun phrase is ‘the dark mysterious forest’, the words ‘dark’ 

and ‘mysterious’ have been used to expand the noun phrase. They make writing more interesting 

as they help the reader to build an image in their mind. 

 

Exercise 
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Grammar 3 - Expanded Noun Phrases (2) 

 

Another way to create an expanded noun phrase is to add a prepositional phrase to add further 

information about the noun and to enable the writing to be more efficient.  For example, where it 

takes two sentences to say: 

The man sat on the bench.  He was wearing a red hat. 

We can write this more succinctly by expanding the noun phrase with: 

The man with the red hat sat on the bench. 

 

Exercise 
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Expanded Noun Phrases  (1) Answers

 

 

Expanded Noun phrases (2) Answers 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



12 
 
 

 

Grammar 4 -Plural s and Possessive -s 
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Grammar 5 - Apostrophes 

 

 

 

 

 

 

 

 

 

Adding Apostrophes - Answers 
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Grammar 6 - Punctuating Direct Speech 

 



15 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Missing Punctuation Answers 
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Spelling 1. Homophones 
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Spelling 1. Homophones 
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Spelling 2. Homophones 
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Spelling 3. Homophones 
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Homophones 2 & 3 Answers 
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Spelling 4. Suffixes 

What are the spelling rules for using ‘ing’ and ‘er’ suffixes?  Have a go at the following activity: 
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Spelling 5. -ture ending 
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Suffixes Answers 
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Spelling 6. Prefixes 
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Spelling 6. Prefixes 
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Spelling 6. Prefixes 
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Spelling 6. Prefixes 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Read your sentences back and check and see if you were right! 

 


